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11. Dansk resumé
Nervarende afhandling undersgger forandringspotentialer i relation til bevaegelseskultur pa

ungdomsuddannelser. Informeret af figurationssociologi og via den workshoporienterede
intervention 'SpilSammen' pa fire forskellige danske ungdomsuddannelsesinstitutioner, har jeg segt
indsigt i muligheder for at udvikle samskabte og elevdrevne beveagelsesinitiativer. Unge mennesker
i Danmark scorer lavt pa mange trivselsparametre, og serligt i perioden hvor de overgar fra en
barnetilveerelse i folkeskolen til en ungetilveerelse, hvor de forventes af tage mere ansvar for og valg
om deres fremtid. Afhandlingen tager udgangspunkt i den eksisterende forskning inden for feltet,
som ikke alene fremhaver fysisk aktivitets potentiale for generel trivsel og sundhed, men ligeledes
den gavnlige effekt i uddannelses- og skolesammenhange, herunder gget koncentration,
stressreduktion og uddannelsesmassige resultater som karakterer og fremmede. Set i lyst af denne
viden er det problematisk, at der blandt unge i overgangen mellem grundskole og
ungdomsuddannelse kan observeres et fald i generel idraetsdeltagelse. Store variationer i
mulighederne for fysisk aktivitet pa tvaers af forskellige ungdomsuddannelser komplicerer
situationen yderligere. Interventioner med ungemalgruppen har ofte en *top-down’ tilgang og
overser den viden og indsigt, som unge har i deres egen livssituation, deres egne behov samt
muligheder for handling. I et forsgg pa at udfordre disse problemstillinger er SpilSammen blevet
udviklet som en aktionsforskningsinspireret intervention, der blev gennemfart i fire forskellige
ungdomsuddannelseskontekster: Gymnasieskole (STX - @regard Gymnasium),
ErhvervsUddannelsesEksamen (EUX - TEC Frederiksberg), Social- og Sundhedsuddannelse
(SOSU - SOSU Nykgbing Falster) og Forberedende Grunduddannelse (FGU - FGU Slagelse).
Workshoppene fokuserer pa inkluderende holdspil, demokrati og bevaegelseskultur. Den
overordnede praemis er at inkludere unge meningsfuldt i forskningsprocessen under hensyntagen til
deres ressourcer og interesser. Ved at anvende metoder og et design inspireret af
aktionsforskningstilgange sigter undersggelsen mod at bruge de unge deltageres ekspertise til at
styrke interventions- og implementeringsprocesser. Informeret af Norbert Elias'
figurationssociologiske perspektiver og dermed med et fokus pa menneskelig gensidig
forbundenhed, forsggte SpilSammen at involvere eleverne aktivt i udviklingen af
holdspilsinspirerede beveagelsesinitiativer pa deres skoler. Workshoppene og holdspillene
fungerede som et middel snarere end et mal, der opmuntrede til inkluderende bevaegelsesinitiativer

uden at begreense innovative ideer til &@ndringer i skolernes bevaegelseskultur.
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| denne afhandling har jeg segt at besvare fglgende forskningsspgrgsmal: Hvordan er det muligt, i

en demokratisk og samskabende proces med fokus pa inkluderende idraetsaktiviteter, at udvikle

bevaegelseskulturen pa fire forskellige ungdomsuddannelser?

Afhandlingen er yderligere operationaliseret i fire tematiske underspgrgsmal, der med baggrund i

det overordnede forskningsspgrgsmal guider leeseren gennem indholdet:

e Tema 1: Hvilken betydning fik SpilSammens forlgb for de fire skolers bevaegelseskultur?

e Tema 2: Hvilke institutionelle muligheder og begransninger er der for at udvikle pa
beveegelseskulturen pa de fire skoler?

e Tema 3: Hvordan har de deltagende elever og leerere opfattet deres respektive skolefigurationer
og deres handlemuligheder deri?

e Tema 4: Hvordan har de deltagende elever og leerere opfattet de demokratiske workshops og
aktionsforskningstilgangen i SpilSammen?

Afhandlingen undersgger saledes udviklingsprocessen og interventionsresultaterne, de enkelte

skolers forudsztninger for deltagelse og forandring, savel som elevernes og laerernes fortolkninger

af muligheder og begraensninger i deres respektive skolekontekster samt i interventionsprocessen og

aktionsforskningsdesignet.

Kapitel et er afhandlingens indledning som rammesatter SpilSammens grundlaeggende praemis
og introducerer til forsknings- og genstandsfeltet.

Kapitel to i afhandlingen dykker ned i den eksisterende viden om aktionsforskning, idraet og
sundhedsfremme i en ungdomsuddannelseskontekst. Kapitlet starter med en kort introduktion til
eksisterende besleegtet dansk forskning, der anvender aktionsforskningstilgange til at udvikle og
undersgge idreet i en skolekontekst. Derefter praesenterer jeg en omfattende litteraturgennemgang,
der specifikt omhandler aktionsforskning inden for idreet og sundhedsfremme i en
ungdomsuddannelseskontekst. Gennem en integrativ reviewtilgang, undersgger jeg eksisterende
relevant forskning. Der identificeres forskelle og feellestraek i studierne samt muligheder og
begreensninger i anvendelsen af aktionsforskningstilgange i disse kontekster.

| kapitel tre leegges fundamentet for at forsta nuancerne i SpilSammen. Farst definerer jeg
holdspil som koncept, hvorefter de centrale termer der bruges i afhandlingen begrebsafklares.
Derefter undersgges det potentielt symbiotiske forhold mellem aktionsforskning, holdspil og
demokrati i SpilSammen. Herefter redegar jeg for de relevante karakteristika for de fire

ungdomsuddannelseskontekster (STX, EUX, SOSU og FGU) i interventionen, samt giver en kort
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introduktion til de fire skoler @regard Gymnasium, TEC, SOSU Nykgbing Falster og FGU
Slagelse.

| det fjerde kapitel undersgger og belyser jeg de videnskabsteoretiske perspektiver, der ligger til
grund for afhandlingens udformning. Jeg undersgger i kapitlet, hvordan placeringen i det deltagende
paradigme har styret og informeret min forskningsproces og foretager efterfglgende en kort
diskussion af kompleksiteten i involvering og distance, set gennem en Eliasiansk teoretisk linse i
relation til det valgte aktionsforskningsdesign, og hvordan dette meningsfuldt kan kombineres med
et figurationssociologisk perspektiv. Herigennem udfolder jeg ligeledes nuancerne i min
subjektivitet som forsker og mit potentielle bias.

| det femte kapitel beskeeftiger afhandlingen sig med Norbert Elias' figurationssociologiske
teori. Jeg har anvendt Norbert Elias' teori til at udforske udviklingsprocessen og forsta elevernes og
lerernes perspektiver i SpilSammens interventionsforlgb. Elias' fokus pa det sociale livs dynamiske
karakter og menneskelig sameksistens i figurationer har hjulpet med at afdeekke kompleksiteten i
deltagernes oplevelser. Kapitlet udfolder den teoretiske ramme og dens anvendelighed til at
undersgge udviklingsprocesser gennem kader af gensidig afhaengighed inden for figurationer.
Kapitlet undersgger, hvordan de indviklede muligheder og begransninger for- og utilsigtede
konsekvenser af menneskelig samhandling kan belyse komplekse sociale processer, og hvilken
betydning disse har haft i SpilSammens forlgb. Dynamikken mellem magt og funktion inden for
figurationer undersgges sammen med Elias’ habitusbegreb for at give anledning til en nuanceret
forstaelse af de sociale kompleksiteter i forbindelse med forsknings- og interventionsprocessen,
samt de dispositioner, handlinger og eller mangel pa samme de forskellige elever og laerere har
udvist i processen.

| det sjette kapitel introducerer jeg den metodiske tilgang. Jeg starter med at argumenterer for
mit valg af kvalitative metoder og dykker kort ned i afhandlingens begrundelsesform. Efterfglgende
gennemgar og argumenterer jeg for SpilSammens valgte datastrategi, herunder inspirationen fra
multicaseforskning, og hvilke konnotationer der er i at arbejde med aktionsforskningsinspirerede
interventioner. Efterfalgende redeger jeg for afhandlingens empiriske data baseret pa mit
feltarbejde, som omfatter laererinterviews, elevfokusgrupper og feltnoter, kombineret med diverse
dokumenter og artefakter. Jeg diskuterer undervejs ogsa de etiske overvejelser, der har vearet
forbundet med min tilstedeveerelse i feltet og den efterfglgende afrapportering. Slutteligt
preesenterer jeg min fortolkningsmaessige ramme, som er informeret af figurationssociologi og

hermeneutik og rammesat af min placering i det deltagende paradigme. Slutterligt praesenterer jeg
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afhandlingens analysestrategi, som er tematisk og baseret pa de fire underspgrgsmal til
forskningsspgrgsmalet. Analysestrategien udger den grundleeggende struktur for analysen og sikrer
en overensstemmelse med nggletemaerne i det kodede datasat.

| det syvende kapitel redeger jeg for afhandlingens undersggelsesdesign og dermed
SpilSammens konkrete interventions- og workshopproces. Jeg beskriver, hvordan jeg har navigeret
i at skulle arbejde med replicering af tidligere forskning, gennemgar det konkrete design af
SpilSammens enkelte workshops og beskriver forlgbs- og udviklingsprocessen i workshoppene pa
de enkelte skoler.

| det ottende kapitel praesenterer jeg afhandlingens analyse, som er struktureret omkring de fire
temaer beskrevet i analysestrategien. Hvert tema afsluttes med en opsamlende komparativ analyse
af resultaterne pa tveers af de fire skoler. Det fgrste tema undersgger SpilSammens betydning for
bevaegelseskulturen pa hver skole. Dette afsnit giver en detaljeret redegarelse for de processer og
umiddelbare resultater, der blev faciliteret af workshoppene pa de fire skoler. Ved at fokusere pa
den specifikke udvikling pa hver skole giver analysen indsigt i de dynamikker, der formede
skolernes bevaegelseskulturer under interventionen. Det andet tema udforsker de institutionelle
muligheder og begransninger, der pavirkede udviklingen af beveegelseskulturen pa de fire skoler.
Analysen undersgger skolernes faciliteter, deres unikke karakteristika og elevgrundlag, erklerede
veerdier, idraeetsmiljget samt hvordan bade lzererne og eleverne opfatter mulighederne og
begraensningerne i den eksisterende beveegelseskultur pa skolerne. Det tredje tema dykker ned i
elevernes og leerernes opfattelser af deres respektive skoler og deres forandringsorienterede
handlingspotentiale deri, i kontekst af deres deltagelse i SpilSammens workshops. Denne del af
analysen fokuserer pa den figurationelle dynamik inden for skoleklasserne og undersgger, hvordan
individerne positionerer sig og navigerer i deres muligheder inden for den bredere sociale kontekst
pa hver skole. Afsnittet sager at afdeekke magtrelationerne mellem elever, lerere og skoleledelse,
og hvordan disse dynamikker pavirker potentialet for transformative andringer i
beveegelseskulturen. Det fjerde og sidste tema undersgger deltagernes opfattelse af de demokratiske
workshops og den aktionsforskningstilgang, der blev brugt i SpilSammen. | dette tema er der fokus
pa, hvordan deltagerne opfattede arbejdet med workshoppene og metoden heri.

Analysen traekker pa kvalitative data fra interviews, fokusgrupper og observationer for at fa en
dybere forstaelse af deltagernes oplevelser. Fra tema to og frem er Norbert Elias'
figurationssociologi blevet anvendt som en central teoretisk ramme for at forsta og belyse de
komplekse interaktioner mellem individer og de sociale strukturer, de er en del af. Bl.a. har Elias'
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begreber om interdependens og magtbalancer veeret afggrende for at kunne analysere, hvordan
elever og larere navigerer inden for de eksisterende figurationer pa deres respektive skoler, og
hvordan disse figurationer bade skaber muligheder og begransninger for udviklingen af
beveegelseskultur. Ved at fokusere pa de dynamiske forhold inden for figurationerne har analysen
kunnet afdaekke, hvordan sociale strukturer ikke blot er rammer for handlinger, men ogsa resultatet
af en kontinuerlig proces af forhandling og tilpasning blandt de involverede individer. Denne
tilgang muligger en belysning af, hvordan interventionsprocessen i SpilSammen blev formet af
skolernes unikke sociale og kulturelle kontekster, og hvordan disse figurationer pavirkede
deltagernes engagement og ejerskab i projektet.

| det niende kapitel indleder jeg afhandlingens diskussion med en kort praesentation af
analysens centrale fund, hvorefter jeg kritisk diskuterer implikationerne af disse analytiske fund og
de praktiske resultater af workshopinterventionen, under inddragelse af relevant viden fra
afhandlingens integrative review samt eksisterende forskning og litteratur. Med baggrund i analysen
vil den farste del af diskussionen undersgge muligheder og begransninger i SpilSammens design
baseret pa erfaringerne i processen samt de konkrete interventionsresultater. Herefter diskuterer jeg
muligheder og begraensninger i idraetsmiljeet og dettes betydningen for at udvikle beveegelseskultur.
Den anden del af diskussionen fglger den tematiske struktur for afhandlingen og diskuterer derfor
leerernes og elevernes oplevelser af skolefigurationerne og deres handlemuligheder deri. Med
reference til tema fire, diskuterer jeg efterfalgende aktionsforskningstilgange og demokratiske
workshops, hvordan de har veeret meningsfulde i SpilSammen samt, hvordan SpilSammens
analysefund bidrager til den eksisterende forskning. Kapitlet indeholder ogsa en kort diskussion af
det teoretiske perspektiv og dets begraensninger. Til slut praesenterer jeg metodologiske refleksioner
over styrkerne og begraensningerne ved de valgte forskningsmetoder, hvilket giver veaerdifulde
overvejelser til fremtidige studier.

| det tiende kapitel fremlaegger jeg SpilSammens konklusion, hvori afhandlingen afrundes.
Formalet har veeret at udforske muligheder for udviklingen af holdspilsinspireret bevaegelseskultur
gennem demokratiske workshops pa fire forskellige danske ungdomsuddannelsesinstitutioner. De

mest centrale fund i afhandlingen er falgende:
e Ved at anvende et workshopdesign, der var baseret pa eksisterende forskning, gav

SpilSammen veerdifuld indsigt i den nuancerede dynamik i implementeringen af

aktionsforskningsinspirerede interventioner i specifikke sammenhzange pa de fire deltagende
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skoler. De praktiske resultater varierede betydeligt og fremheaevede bade muligheder og
begransninger, under indvirkning af de utilsigtede konsekvenser af planlagte menneskelige

handlinger, der afspejler det komplekse og gensidigt afhaengige sociale liv pa hver skole.

Graden af oplevet meningsfuldhed i forbindelse med deltagelse i workshoppene varierede
blandt elever og lerere pa tvers af de fire skoler. Mens @regard Gymnasiums tydelige
skolekultur og demokratiske sociale struktur bidrog til at skabe konkrete
beveegelseskulturelle tiltag, oplevede TEC-eleverne en betydelig afkobling fra deres
skolekultur, hvilket forhindrede engagement, realistiske forslag og konkrete forandringer i
bevagelseskulturen. SOSU-skolens komplekse uddannelsesstrukturelle dynamik og
elevernes begransede vilje til at tage ansvar resulterede i en reekke forslag til potentielle
@ndringer, men farte ikke til konkrete handlinger. FGU-eleverne keempede pa grund af
manglende interesse og ressourcer med at navigerer i og bidrage meningsfuldt til

workshopprocessen.

Interventionsprocessen i SpilSammen har vist sig at veere ambivalent i forhold til at na
delmalene om at udvikle beveaegelseskulturen pa skolerne. De overordnede praktiske
resultater fremhaever workshopdesignets anvendelighed i en STX-kontekst, men
understreger dets begraensede anvendelighed i andre skolekontekster i sin nuvaerende form.
Dette peger pa vigtigheden af at anerkende, at selv et rimeligt fleksibelt
aktionsforskningsworkshopdesign, der fokuserer pa samskabelse og tager hensyn til
deltagernes behov, verdier og ressourcer, ikke uden videre med succes kan appliceres i alle
ungdomsuddannelsessammenhange. Her er en dybere forstaelse af de interne
magtdynamikker og sociale strukturer pa hver skole ngdvendig for at sikre succesfuld

implementering af sadanne tilgange.

Afhandlingen understreger ngdvendigheden af at balancere demokratiske idealer med de
forskellige realiteter, der gar sig geeldende i forskellige skolekontekster, ndr man anvender
aktionsforskningsprincipper i en ungdomsuddannelseskontekst. Forskningsprocessen i
SpilSammen bekrafter den eksisterende litteraturs veegtning af leerernes deltagelse og
engagement i aktionsforskningsprocesser i en ungdomsuddannelseskontekst. Leererne

spillede en central rolle i samskabelsesprocessen, og utilstreekkelige ressourcer, sasom tid
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eller (idreets)uddannelse, begransede interventionsprocessen pa skoler, hvor leererne

manglede disse ressourcer.

Derudover fremhaver afhandlingen veerdien af at inkludere tilpassede holdspilsaktiviteter
baseret pa principperne fra Center for Holdspil og Sundhed i workshopdesignet. Pa trods af
skolernes forskellige fortolkninger, blev disse aktiviteter positivt modtaget af eleverne som
muligheder for bevaegelse, spil og leg. Selvom der opstod praktiske udfordringer og
konflikter inden for holdspilsaktiviteterne, sa fungerede disse som illustrative eksempler pa
demokratiske processer for eleverne. Holdspillet repraesenterede ogsa en handgribelig
indledende ramme for at diskutere demokratiske principper med eleverne og faciliterede en
starre forstaelse for deres potentielle roller i en samskabelsesproces.
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12. English summary
The thesis explores the intersection of movement culture, youth education, democratic principles,

and figurational sociology. The study employs the ‘SpilSammen’ workshop intervention at four
different Danish upper secondary- and vocational education institutions, focusing on possibilities
for and the co-creation of movement initiatives. Existing research provides compelling evidence of
the positive impact of physical activity on various aspects of health and well-being. However, there
is a noticeable decline in sports participation among young individuals in Denmark during the
transition from elementary to youth education, coupled with low scores on well-being parameters.
The variations in opportunities for physical activity across different educations and institutions
further complicate the matter. Interventions often adopt a top-down approach, overlooking the in-
depth knowledge that young individuals possess about their own interests, needs, and opportunities.
To address this gap, the thesis introduces SpilSammen, an action research-inspired intervention
conducted in four diverse upper secondary- and vocational education settings: Upper secondary
school (STX — @regard Gymnasium), vocational education programme qualifying for access to
higher education (EUX — TEC Frederiksberg), social and health care training programme (SOSU —
SOSU Nykgbing Falster), and preparatory youth education & training (FGU — FGU Slagelse). The
project employs a collaborative and democratic workshop design, drawing inspiration from existing
research. The workshops focus on team sports, democracy and movement culture. The overarching
premise is to include young individuals meaningfully in the research process, considering their
resources and capabilities. By utilizing action research and participatory research methodologies,
the study aims to leverage the expertise of young participants in strengthening intervention and
implementation processes. Inspired by Norbert Elias' figurational sociological perspectives,
SpilSammen aimed to involve students actively in developing team game-inspired movement
initiatives at their schools. The workshops served as a means rather than an end, encouraging
inclusive movement initiatives without restricting innovative changes in the schools' movement
culture.

In this dissertation, | have endeavoured to address the following research question: How is it
possible, in a democratic and co-creative process with a focus on inclusive sports activities, to
influence the movement culture in four different upper secondary schools?

The thesis is operationalized into four thematic sub-questions that, based on the overall research

question, guide the reader through the content:
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e Theme 1: What impact did the SpilSammen program have on the movement culture of the four
schools?

e Theme 2: What are the institutional opportunities and constraints for developing movement
culture in the four schools?

e Theme 3: How did the participating students and teachers perceive their respective schools and
the existing movement culture?

e Theme 4: How did the participating students and teachers perceive the democratic workshops
and the action research approach in SpilSammen?

Employing Norbert Elias' figurational sociological theory, the thesis examines the development

process and intervention outcomes, the individual schools' prerequisites for participation and

change, as well as the students and teachers' interpretations of options and constraints in their

respective school contexts, in the intervention process and action research design.

The second chapter of this thesis delves into the existing knowledge surrounding action
research and health promotion within the context of upper secondary- and vocational education in
Denmark. Starting with a short introduction to existing similar research in a Danish context, the
chapter establishes a baseline for the understanding of action research interventions utilizing sport
and physical activity in a Danish context. This section subsequently presents a comprehensive
integrative literature review specifically addressing action research within the domains of sports and
health promotion in the context of various youth educational settings. It critically examines prior
research, identifying gaps, strengths, and limitations in the application of action research
methodologies within these contexts.

In chapter three, I lay the foundation for understanding the nuances of SpilSammen. First, |
define team games as a concept, after which sport and movement culture are conceptualized. The
narrative then unfolds to examine the potentially symbiotic relationship between action research,
team games and democracy in SpilSammen. Next, | explain the relevant characteristics of the four
youth education contexts (STX, EUX, SOSU and FGU) in the intervention, and give a brief
introduction to the four schools @regard Gymnasium, TEC, SOSU Nykgbing Falster and FGU
Slagelse.

In chapter three, the groundwork is laid for comprehending the nuances of the SpilSammen
intervention. It initiates by elucidating the essence of team sports (holdspil) and establishes a
definition of sports (idreet) and movement culture. The narrative then unfolds to examine the

possibly symbiotic relationship between action research, team sports, and democracy within the
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SpilSammen intervention. These foundational elements set the stage for an exploration of the four
featured upper secondary- and vocational education institutions (STX, EUX, SOSU, and FGU) and
their unique characteristics and dynamics within the SpilSammen framework.

In the fourth chapter, I investigate and elucidate the general epistemological perspectives that
shape my thesis. Situated within the participatory paradigm, | begin by exploring how my research
aligns with this specific paradigm. The ensuing discussion probes the complexities of involvement
and detachment, viewed through an Eliasian lens within the context of my action research design
and how this can be meaningfully combined with a figurational theoretical perspective, by
examining Elias’ concepts of involvement and detachment. Elaborating on the Eliasian concept of
researcher positionality, I unpack the nuances of my subjectivity as a researcher and my potential
bias.

In the fifth chapter, the thesis engages with Norbert Elias' figuration sociological theory. The
study utilizes Norbert Elias' figuration sociological theory to explore the developmental process and
understand the perspectives of students and teachers in the SpilSammen intervention. Elias' focus
on the dynamic nature of social life and interdependence within figurations aids in unraveling the
complexities of participants' experiences. The chapter unravels the theoretical framework and its
applicability in exploring civilizational processes, human existence and interactions as
interdependencies within figurations, delving into the intricacies of options, constraints, and
unintended consequences, highlighting their significance for societal development and the process
in SpilSammen. The dynamics of power and function within figurations are examined, along with
the concepts of habitus and self-control providing a nuanced understanding of social complexities in
the context of the SpilSammen intervention.

In the sixth chapter, I introduce the methodological approach of the thesis. | begin by arguing
for my choice of qualitative methods and briefly discuss the rationale behind the research design. |
then review and argue for the data strategy employed in SpilSammen, including the influence of
multi-case research and the implications of working with action-research-inspired interventions.
Following this, | provide an overview of the empirical data, which is based on extensive fieldwork
including teacher interviews, student focus groups, and field notes, combined with various
documents and artifacts. | also address the ethical considerations related to my presence in the field
and the subsequent reporting. Finally, I present my interpretive framework, which is informed by
figurational sociology and hermeneutics, framed within my position in the participatory paradigm.
The chapter concludes with a presentation of the thesis's analytical strategy, which is thematic and
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structured around the sub-questions of the research question. This strategy forms the foundational
structure of the analysis, ensuring alignment with the key themes identified in the coded data set.

In the seventh chapter, I provide a detailed account of the research design employed in this
thesis, specifically focusing on the actual intervention results and workshop processes of
SpilSammen. | elaborate on how I navigated the challenges of replicating prior research, thoroughly
examine the specific design of each of SpilSammen's workshops, and describe the progression and
developmental processes of the workshops across the individual schools.

In the eighth chapter, | present the dissertation's analysis, structured around the four themes
delineated in the analysis strategy. Each theme is followed by a summarizing comparative analysis
of the results across the four schools. The first theme delves into the impact of SpilSammen on the
movement culture at each school. This section provides a detailed account of the processes and
immediate outcomes facilitated by the workshops at the four schools. By focusing on the specific
developments at each school, the analysis offers insights into the dynamics that shaped the schools'
movement cultures during and after the intervention. The second theme explores the institutional
options and constraints that influenced the development of movement culture at the four schools.
The analysis examines the schools' facilities, their unique characteristics and student demographics,
declared values, sports environment, as well as how both teachers and students perceive the
possibilities and constraints within the existing movement culture at the schools. This theme aims to
identify the conditions that were crucial for SpilSammen's ability to facilitate changes in the
schools' movement cultures. The third theme delves into the perceptions of students and teachers
regarding their respective schools and their action-oriented potential for change within them. This
part of the analysis focuses on the figurational dynamics within school classes and investigates how
individuals position themselves and navigate their possibilities within the broader social context at
each school. The theme provides a deeper understanding of the power relations between students,
teachers, and school leadership, and how these dynamics influence the potential for transformative
changes in movement culture. The fourth and final theme examines the participants' perceptions of
the democratic workshops and the action research approach used in SpilSammen. This theme
focuses on the extent to which participants felt engaged and took ownership of the workshop
activities and outcomes.

The analysis draws on qualitative data from interviews, focus groups, and observations to gain
a deeper understanding of participants' experiences. From the second theme onward, Norbert Elias'
figurational sociology is employed as a central theoretical framework to understand and illuminate
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the complex interactions between individuals and the social structures they inhabit. Elias' concepts
of interdependence and power balances have been pivotal in analyzing how students and teachers
navigate within the existing figurations at their respective schools, and how these figurations both
create opportunities and impose limitations on the development of movement culture. By focusing
on the dynamic and non-static relationships within figurations, the analysis has been able to uncover
how social structures are not merely frameworks for action but are also the result of an ongoing
process of negotiation and adaptation among the involved individuals. This approach has enabled an
understanding of how the intervention process in SpilSammen was shaped by the unique social and
cultural contexts of the schools, and how these figurations influenced the participants' engagement
and ownership of the project.

In the ninth chapter, | unfold a thorough discussion, addressing key aspects of the research,
starting by briefly presenting the key findings from the analysis, followed by a critical examination
of the implications of these analytical insights and the practical outcomes of the workshop
intervention. This examination incorporates relevant knowledge from the dissertation's integrative
review as well as existing research and literature. Building on the analysis, the first part of the
discussion explores the possibilities and limitations of SpilSammen'’s design, based on my
experiences during the process and the specific intervention results. | then discuss the opportunities
and constraints within the sports environment and their significance for developing movement
culture. Continuing with the thematic structure of the dissertation, the subsequent section addresses
the teachers' and students’ experiences of school figurations and their potential for action within
these contexts. In reference to theme four, I further discuss the action research approaches and
democratic workshops, evaluating their relevance in SpilSammen and how the findings contribute
to the existing body of research. The chapter also includes a brief discussion of the theoretical
perspective and its limitations. Finally, I present methodological reflections on the strengths and
limitations of the chosen research methods, offering valuable considerations for future studies.
Fundamentally, this chapter serves as a comprehensive reflection, providing new perspectives and
practical implications for the field of research.

The tenth chapter of the PhD thesis concludes the SpilSammen project, which aimed to explore
the development of team sports-inspired movement culture through democratic workshops in four
different Danish youth education institutions. The most pivotal and important findings and results

of the thesis are the following:
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Employing a workshop design derived from existing research (GISU), SpilSammen provided
valuable insights into the nuanced dynamics of implementing action research-inspired workshop
designs in specific and diverse contexts within the four intervention schools. The practical
outcomes varied significantly, displaying both options and constraints influenced by the
unintended consequences of planned human actions, reflecting the complex and interdependent

social structures within each school.

The perception of the meaningfulness of the workshops varied among students and teachers
across the four schools. While @regard Gymnasium's recognizable culture and democratic
social structure facilitated tangible changes, TEC’s students experienced a significant
disconnect from their school culture, hindering realistic proposals or tangible changes in
movement cultures. SOSU’s complex educational structural dynamics and students’ limited
willingness to take responsibility created anecdotal proposals for potential changes but did not
lead to tangible actions. FGU students, due to a lack of interest and resources, struggled to

contribute meaningfully to the workshop process.

The SpilSammen process proved ambivalent in achieving its sub-goal of developing movement
culture in schools. The overall practical results highlight the workshop design's applicability in
an STX context, emphasizing its limited applicability in other school contexts in its current
form. This underscores the importance of recognizing that even a reasonably flexible action
research workshop-design, focusing on co-creation and considering participants’ needs, values,
and resources, cannot be consistently applied to different contexts. Here, a deeper understanding
of the internal power dynamics and social structures within each school is necessary, as it is

essential for ensuring the successful implementation of such approaches.

The thesis emphasizes the necessity of balancing democratic ideals with the varied realities of
different school contexts when employing action research principles in a youth education
setting. The research process in SpilSammen supports the existing literature's emphasis on
teachers' participation and engagement in action research processes in a youth education
context. Teachers played a central role in the co-creation process, and insufficient resources,
such as time or training, hindered the intervention process in schools where teachers lacked

these resources.
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Additionally, the thesis highlights that the incorporation in SpilSammen of pliable team game
activities based on the principles of the Center for Team Sports and Health into the workshop
design inspired by previous research (GISU) was meaningful. Despite different views on- and
interpretations of the team games in the different schools, the activities were positively received
by students as opportunities for fun, engagement and play. While practical challenges arose, the
conflicts within the team game activities turned into illustrative examples of democratic
decision-making for both students and teachers. The team sports also provided a tangible
framework for discussing democratic principles, facilitating students' understanding of their role

in the co-creation process.
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